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PART I - Historical Influence of French on
the English Language.
|
A. Normans. i
The year 1066 marks an Important date in the
history of the English language because at this time occurred
what is known as the Norman Conquest. For some time prior to
the tenth century, a large number of Scandinavian sea-faring
warriors had been engaged in plundering the peoples who lived
on the shores of the North Sea. Early in the first part of the
tenth century, a certain tribe, led by one Rollo, was granted
permission to establish a settlement in the northern part of !
France near the mouth of the Seine River. These immigrants
came to be called Normans and their country Normandy.
ij
During an existence of about one hundred and fifty
j
years in this new land, naturally the Normans intermarried with
|
1
the natives and gradually adopted the French language and
!|
customs. This assimilated race founded their seat of govern-
j
ment at Rouen and this city became one of the most enlightened
|
centres of learning in Europe. Especially did the Normans '!
I
surpass other countries in the building of magnificent churches"
and castles. With their accomplishments and their rapid |l
multiplication in population, they soon began to exercise a I
strong influence on the Continent, and, of course, this
influence extended to England.
'!
!
B. Norman Conquest.
About the middle of the eleventh century, the ruler
no xlona'i'^ “lo ooxiaiiXlnl - I TJiA^
.eaau^naj riaXX;i»na
.aa^^oVL .A
dritf flX sl;^b aO&^'ioqciX as si^rLBin ddOX 'le^X ©aT
te^'iLooc 9C:X,X eid^ Ja ©exJBosd e^Busnal dsXXgnS exit Ic '^oteXii
ot 'xciiq amXt ©iuoe lo'i .taex/pnoO iiBoirtoil edt eb nr/croi eX taxi*
gnina'l-^ea afolwBizii'n&oQ "io ledujjn ss'xaX fi »i^'iatrr©o ritnet &dt
tavXX odw ByXqoeq cdt gaX'ieJDxiaXq aX dagadn© nsscf barf e'loi'iacw
Ctfit lo tneq teaXl odt nX .bj8 sdt lo eenods ©rlt iic
beJnBT;^ aaw ^oXXofl ano b©X ,edX*it aX^tieo jb eY;Tutf3©o ritnst
tc tTisq fj'xedt'ica srit nX ofioflieXttia a rfaXIuate© ct ncXaeXi’i'xaq
ajr:aT[^rainX seerix .'isvXfl eaiee exit io xituom erij 'isen ecxiB'x'S
.
'XbaBiiiioil ’t'xtxixjco ’iXttfit bna enafli'ioJl beXXao ecf ot erjflo
^tXX'i bcie. bo^Jbauri eno tuccj;i Xo eonetaXxe xib galrtaQ
dtXv: beX^iaxii'ietnl anxsu.'xcW edt ’j^XXaiiJtBn tbnx^ 'Jfxi aXdt aX 6^a®'^c
bnc egaugnaX donQ‘2’5 exiJ f-ojr^oba ’^XX wbertg bxjB aevXtan arit
-xnevog lo taea 'iXeiit bebrjjol ©oai betBXjLicXsas aXxiT .amotexjo
bexietrli^Xn© taow edt "lo enc exuaoea ^tXo aXiit boa nei/ofi ta tae^5
anaanofc exit bXb x-i^XtXoeqeS .eqc'iiJS nX gnXxnaeX lo Be'itnsc
cexio'ix.'dc Jn&oX'iXngBifl lo oeX'XtnjJoo lerito eeBQUJo
bXqai nXeiit bxia atnearfsXXqaiooo** *iXexft otXV. .aeXtato boa
« oaXo'iexo ot naged noca 'C£kit tCoXtsXx/qoq di ooitiioiXQXtXbfli
( aXdt tOaiL'co Xo .bne ,tn©nXuacr ©I’t i-o eone-uXlnX ^^oc'tja
.fef:’.X^i*3 ot bobi-otxe eooouXloX
.tseiJpnoO flaasnoK .6
^eXjurc exit t'^'iixtoeo xltooveXe edt Xo ©Xotiju odt tuodA
2of Normandy was a duke, called William, cousin of Edv^ard, the
king of England. William expected to succeed Edward, hut upon
the latter’s death, the crown passed to Harold, a Saxon noble-
man. Bitterly disappointed, William Invaded England and
succeeded in establishing himself as the king of England after
defeating the English in the famous battle of Hastings 1066.(1)
I
C. Influence of the Norman Conquest.
With a Norman king on the throne of England, quite
naturally a profound influence v;a3 made upon the native
language. "French, however, v/as not a serious rival of English
for supremacy in the island. It was the speech of a class, not
of the nation, and its use gradually died out, except as an
accomplishment It is not true - though often asserted -
that the multitude of French words which our language contains
were derived from the Norman dialect. Comparatively few of
them came into English until after 1300 since 1300 we
have borrowed freely - not from Norman, however, but from
Central French, which had become the standard to which the
English descendants of the Normans endeavored to conform. The
effect of the Conquest, then, was not to fill English with
Norman terms. It was rather to bring English into close social
and literary relations with France, and thus to facilitate the
adoption of words and constructions for Central French." (2)
(1) Francis K. Ball — Constructive English — Ginn & Go.,
Boston, 1923; pp. 399-400
(2) Kittredge and Farley -- Advanced English Grammar —
Ginn & Co., Boston 1913; P 317, lines 5-23
efiJ' lo nl 8L' CO v,injEjt IIir bell^n ^o^b e eaw -^fijejaan: oK lo
fioqu ajjQ o«J I)eJo©QX» fliBilllisr .JbnAl^ufi "io ani^
-eldoa ncxccl ^ ji^IciBH oJ" beeasq nwoio e ’'xeid'jsl
biiB l)D,i.Xan2 Ltsb^vrd SizliLiT , 5©:»4jlcqq*iall) ^X'xe^J’ia .nflfli
leula IrralarX*-: io a.ilijf aricf as llssffilii IcTsJ-ae nl fieleeooua
(I).ddul ci^Iu8.iK Ic elJJscf aucxasl enJ nl riallaaS ayri^ srtl^asleL
. J’jiaupfioO r.-imioil as-iJ* lo sonoullnl .0
e^lDp lijnsIanS 'io sncorf^ snJ nc griii arjnio'A s nJ-ir
avI^Bfi aaJ noqu ataa a.'ivr eoi:j6;jI Icil rniic'io'iq a ^Xls'XJJCfsfl
ilall^i^a lo IbvIi EiJcI'xea s ^on asw ,^i©v£woii ,xione^a‘* .eiv^aysaal
ooa taaalo a lo noaeqa er*^ saw .bnslel ©nJ nl 'com^iqua tloI
IL3 as Iqfeox© t^uo \IIfijjbaT[ij ©ew eJI bne ,ncilan ©rid* lo
- laJ-TOaes n©cllo rfsuodl - QU'iS Ion eJL.Jl Jnaoidaiiqitooos
aalBwAoo <c>5jajj^£iel lao rloln'* stncv rione'i'5 lo vt'uJtiLuSi QciS Sa£iJ‘
lo w©l 'ilavId’s'isqmoC .JoeXsI£> nsicioil ©rlJ- cso'xl fcsvi'iol ©*i©w
o's CO^I ©onlS 00^1 'i&J'ls II Jnxj fiall^nS olnl tan^o icari^
in oil lua ^levsY/cd *nt-ar:oH L'toil ion - floe'll Lo^ronod ©v.-^
Qi{J’ lioloff od" Msbnsd-e exfl eciooed &sff doldw ,rion©*i'^ Is^dneC
©liT .Jiolnco od fc©'iovs9J?aa aiis:ii*icK sdd lo aJnatoeoaeJb dellsoiS
riJlv diXI^aE Ilil oJ^ doii asw *11©ri^ ,Jd9ijp£io0 arid’ lo joslle
Islooa ©£oIo oinl rlallgrs3 ^nlid otf esT.’ 11 .em'i©l iiSiriioE
stfil ©IslIXIofil ol sudl biSB tCona'i'? dllT/ Bnoilslei '^rcjs'iellX Joan
(2} ’’.rfone'i'a Xs'xln^C' 'xol ‘snolloij'slanoo bns aMcw lo ncilqoba
i,c0 ab Tifill) -- rieiX^jnE ©vllotmenoO — XIsS .-ii aXonsi^ (I)
.qq taoleod
—
‘iBinius'iO fielX^nS boonxtvbA -- bns ©^©illIJS (2)
^2-0 o©flIX ,YX^ q Ji^X^I acl.aod ,.oO * nrUi)
—===="’ pwi——^g^^=s=agg====a;^— PBWgBggggl^^g*©
D. French BorrovTings.
Since French was the language of the ruling class
in England after the Conquest, it is not surprising that the
strongest influence in the English vocabulary was felt in those
words relating to government, church, food chivalry, dignity,
honor, and the chase. Among a multitude of such words are the
following:
sovereign homage
sceptre prince
throne castle
realm master
royalty domain
A remarkable exception is the word KING.
Richard C. Trench in his book "Study of ’JTords," seeks to
Justify the retention of this English term on the grounds that
"the chieftain of this ruling race came in not upon a new
title, not as overthrowing a former dynasty, but claiming to be
the rightful line of its succession; that the true continuity
of the nation had not, in fact any more tlicun in word, teen
entirely broken, but survived, in due time to assert itself
anew." (1)
So it is apparent that ever since the Conquest
French has exerted a pov/erful influence on English. Particu-
larly was this true in the eighteenth century, as practically
all words in English which retain the French spelling and
(1) Richard C. Trench — The Study of Words — Macmillan & Co.,
London, 1878; p. 125, lines 23-30
.ecnl-c-x'ioa xioae'ia .Q
hajElD xiJ.lu’x ariJ 'io €*rij a&v :fsc6»i'7. acfiie
o£i^ gnl^ix-iqii/s J-ca ai .ti ,JaeopiioO 'le^'ijo jbffBlana ni
QecTi^ til Jlel etiw ^li^Xudsoov rialXanS sd^ lit donawllxil ^aasno'iJ'a
,\'i.I.£vlxiD tocJ ^ilo'imio .^n^iiti'ievo^jQS anlJ-Blei afnow
atid ais ebiow dcjja Ic eJbWvtliXwai a snoaiA .©ai^do Qd.J bcis ticnod
rsnl’^ollol
od figie'ievca
©onl-iq ©adqeca
eXdciBO ano^dd
'X&daBa cixBd^
alijtscb itdXfi^c'i.
.CrtlX bTow al aolJq©a:-.e aXdfii'Xjacm A
o.t ojd©©8 "jafcToF lo JiooQ aid nl dcin^rtT .0 M^IolH
abnucrt^ stiJ' ao dellsnS aXdcf lo nolJ'noJ’oi ©rl^f
wen s ncqtJ .ton al qbi&o ©Ojes'x snlitJi slrij" lo
ed cJ anJUli^Xo ^xSs^axb ae-nio': fl aclwc'iil.tTevo e© ^on leXJ-l^
I t
lufilstnoo ^ii3 Ji-iii iaoS-BLeotuB eJl lo snlX Xyl^tdala add”
iiao^ ' al .«du -‘iCm '^c-: aX ,sto:: tx.d t:cliti:a end lo
lloadl d'lrjeBii cd €c.ld ©ub al »b©vlv'iCB dud ,n©jic'xa ’4ie^ldfi^
(X > ’’. v.anjB
daeupnoO ©dd ©Dale 'xeva dsriJ dti&iAqqij al dl oB
-uold'ia^ .delXsr.a rx ectrcjaXlcil Xal'xa^oq a bed'iex© aad done*!*?
\;II.eoldO£ic =it? ,^'iLjneo ddaeSitd^le ©lid ni etfid sind bbi^
bnjs ^ailXXeq^ doadi^ -.ad rJidc'X liotsiM n'allaiiff nl eirccift' II/^
t.oO i> nnlllaoBU — aMo^ Ic xpuirs ©xlT dcnoiT .0 MndolH (X)
sunlX tdSiX .q ;6T8X .aobnoj
and pronunciation date from tfiat time or later, and French is
still contributing to our language.
sjl nt^ne^ri tnz io irZii JnriJ’ ac'xt r.oilclofii/rrciq bna
. -ijic OvJ- ^nULciivlnoo iXi^s
.VJ
"• />
,
.
.-1
-»«i.
5I
PART II - Importance of English in French-Canada
.
A. A Frenchman's Love of His Own Tongue.
The real French-Canadian has great respect for his
maternal language. To know it well is, to his way of thinking, '
proof of his loyalty and civilization. He also has the desire
to acquire a knowledge of English, hut not too much. His great
fear is to become Anglicized, Learn French thoroughly first;
,
then, if you have extra time, you may use it profitably in
studying English, for you will find it a very practical
|
language, useful in business and in traveling. But know your
j
j
French*. i
I
I
At Ottawa, French and English have the same rights.
The French-Canadians consider this the finest conquest of their
;
ancestors. Today they can hear a French voice resound in
j
Parliament, and in the various federal publications they have
j
li
the pleasure of reading the words they love. They also feel
j
:l
that French is gaining in popularity every day, for now, they
|j
can see French on their stamps, on their postal formulas, and
j
on other documents where formerly only English appeared. Soon,
|
they hope, Canadian money will become bilingual,
B. French Mentality.
,i
1
To the French people there is only one language that
is supreme in the world, and that is French. Their obvious
sincerity about this point is much in their favor. They
honestly feel also that the French mind is more keen and
j
II
il
Intellectually alert than the English mind, though perhaps less ||
i!
perserving than the latter. They demand a reason for every- :i
. nl rfaJtlana 1c ©Ofiowioqail - II THA€
.ewanoT nwo alK 1o svoj a 'niiiarlofleTC'5 A .A
alii t;o1 uOt^qao'i aoil nalfcBnisO-f^cne'i'l Isa'x sciT I
.giutjinXfiJ’ lo aid oi ,eX Ilew ii woni oT
etiaeli edJ^ a^d. oale ©H . nolJ'aiiXX vio bns aXri 1c lociq
J-aarc^ olH .jlowiii ooJ ^oa ^ud ^deXIsnS 'lo a^Blhoiai a ©iXl’xjos oJ
*tXa‘xX1 x-^i^oiciix rien‘=»‘i'5 maej .JbesXcXIsnA siaoood c<f al TLsdl
nX \;XdaXi1o'iq aaij fl^Jx9 evaxl isox IX ,au£lX
XaoXJoBiq ^lev a d’X JbnXI XXXw uo^ id .riaXIsnS anX’^&w^ta
TLwc'i woiii .twa ,anXXove'i^ nX bns aeafiXaiJd ni Xwleau ^&^BU$ae£
Jri0 X18*1
.e.JdsX'i ooLaa adi aymi rlaXXana x.oneT^ lewslxto rfA
iXsrl^ 1c Xaeupiioo XaanXI ©xlX aXii^ 'lebXanoo anBXbatxBO-flone^^ eriT
nX bnucao'i aoXov rioii©^'4 £ 'ij&ad aao xociS .a^OiXaeoas
9Vjarl ancX.JBoXXcliiQ Xa'isbd ajJcXT:flv odX nX Jbna ^^ascaelXiB^
lee't cbXb 'ceriT .evoX ^adJ ab-iow 9ilJ 3nX5s6"i Ic a'lUQsalQ edX
’^aiiX t'f/cci ic1 v;isv9 ^XXiEluqcq nX snXnXsa ai xloneT? ^jsa’J
buB tBBlijizzot XeJaoq. 'liaci^ no ,aqin8Ja iXarlX no doxivT:'? oea iibo
,
noce .X)8*istjqqva uaXi^nS ^Xno xI'Iock'xoI aJaeaiuocb narido no
.iBuanXXXd eiB008C{ XXX-w A^ancs nsIbanaO ,8QGii
. XXflJ'noii! rione*i'i .S
Xj3£lX 9'^suQnBS ©no vXno sX oiadX aXqoeq dono*!^ ariX oT y;,
awoXvuo *sX8Xi'T .ilcne'x'J aX baa ^bliow ariJ xiX oaionqua ai
.ncval nX doom aX XnXoq sXdJ- Xjjoo'b ^^Xieonla
bds noad ©lom aX bnXm don^'i'? odx Jedd oaia Xsal ijXXaofioxl
aa©X aqBd*xoq dsogiiX *X>nXiH rfeXl3na odit nadX 'v^XXsoXoeXXa^nX
-V/I8V8 lol aoaasn a baaaab ,’iajiBl. 9dX n^l snXvnba*!^
Y
thing, particularly concerning certain constructions which are
peculiar to the English language, but which a native English
speaking person will use day after day without giving the
slightest attention to. Of course, many such peculiarities in
our language cannot be justified on the grounds of graminar
because they are idioms. Nevertheless, there are many ex-
pressions which the Englishman uses day by day that can be
Justified by means of citing a grammatical rule, but which he
himself never thinks of. It is about these that the Frenchman
insists upon an explanation. And he has the right to receive
a satisfactory explanation because the insistence upon such
knowledge is a part of the French mentality. And this in spite
of the fact that from the point of view of the English, these
subtleties are useless for those v/ho are born knowing all about
them, and useless for the rest of mankind who can never learn
them. Let us not try to Anglicize a Frenchman on his native
hearth. It is very undiplomatic. And above all, never attempt
to rob him of his individuality.
Furthermore, it is a part of the Frenchman's mental-
ity to speak of his accomplishments and abilities very freely,
I
and even to the extent that English people may consider such
action as bragging. But the French have little patience with
this deep, inborn prejudice of Anglo-Saxons — distrust tov/ard
a person who blows his own horn. They feel, too, that the
Englishman is too sensitive to ridicule and embarrassment.
They reason that ridicule never killed anyone, and that
I
through ridicule, perfection can be attained.
ii'i.. iiolA er.cloOU'z^Br.oo nlsJ-TCOo ^fUtzmcaQO xl'isiuoXJ^sq ,ar. tilJ
' najLIana f>. i.cZ.iw ^uvf' , 03i-.jJ3ni>I lisM^ni! '.iiJ- ocf niiJlXiJc«<i
sriJ- jjhxvi^ ^t-OTi'^Iw xfib 'laJ-'ir. yafr Btu Illvf noil'll sqs
nX aoi^X'iilluois;' n’oue xa&m toaiuoa *10 -oJ- aoX^neifia
•taGuujaa^ lo ebfrs/o’ig sdJ no £>«IxXiQut Xoilnac e3J3L'vri‘'>i 'xwc
-xfc> Yflanj aia e’lsxi,^ .araol&X ys^c'J' dsiitoocf
%#cl nsD JaaX yab yd \zb &asiJ fifiiCiiail^na eri^ licxdw eocXr.4ier£Q
9xi fioXxiw J^ud ,9ixT IttcX tB«if
a
lo aiiae® yd b-^X'iiJ’sb^
aamnoaa*!'? axIJ- Xsiicr eaouj J-uode fci. dl .lo aaioXdX 'tavsn iloeaXd
dVxooai Xd^Xi «x*'^ oBd eri biTA .acis/afioicxo fis ficcu aXalanX
drijs, soiiOi^BlaiiX ailj’ aawfcoao' ncIdBnBicxo y'xcJ’OBl'^lcfea 4
QJXqa ni ajLTtJ bnA rione-tS odct lo d aX 95LaI\vonii
eo^tJ' ,.'.0X1^2 oxix lo weXv lo jnxcq ar;^ iiicil J'Ci.,1 orid lo
ji/od3 XXb ^flXwonx inoo o^s oxlw oaocict toI aafeXosw e'lB aaX^eiJ'djja
^svoa KBO orfw bcXiotixi lo laen 'id aasXaajj biia ^c:oc^S
ovXXen alii no nBxcdonoT.'^ b osXoXX^.iA -J den so doj .udd
• *
*
i
dq^bddfl' *ryvo£i tXX^ avooB X>nA . oXdtaaoIvXbniJ y^QV qX dl .ridTi^atl
.
ydiXBobX vXbni eXd lo iiiXd clc'i od
-X^daea ’ruiauioas'ia ond lo di^q a zi dX ,6'iofli'ierld'iJJ^
,yX&9'Xl y'ldv seXdilXdB biits adnoiaciaXXqa-oooe sXn lo od ydX
dous •lobXanoo yjac oXqoeq dalisnS dadd” dnadxt# arid cd nav9 btie
ridiw eoiibXdaq sXddXX ovi:si riony'i'? arid du€ .snXs^fc.'id aa aoXdoa
d.^VfOd d«fj'idax£) -- snoxaS-oX^riA lo eoXbOLS'ic. n'locnX ,qat»X> aXrid
arid darid tOcd ^lool ysriT .rrtcri nwc aid ewold criw itos-i&q a
. dnamaaa'i'iad© Jbaa qXooXXX'I od avXdisnse oed si na.'iui 1X302
dand bna ,afiOyna X)©XIX2 lovon ©XooXbXi dstid ncsaoi yadr
.btoXadda od oao ooldoal^xeq »©XuoIbii ri3iJ0‘uid
,r' .. \j
'h •
C. The English Teacher Abroad.
The problems confronting the teacher of English in
a foreign country are very different from those which face the i;
English teacher at home in his Americanization classes. It is '
not intended here to minimize the responsibilities and the
labor which the various educational departments in the United
States have to contend with in their teaching of English to
immigrants. But in some respects such work might almost be
considered a sinecure when compared to the duties devolving uponj
a teacher of English in a foreign country.
At home, the English teacher is surrounded by people
,
of his own tongue in a community v/here English is the only
|
language spoken, where English has absolute precedence, where ;
one who does not know English is considered an outsider. Here
the teacher can follow a standardized schedule of instruction
for his class of immigrants. Here he can teach his own lan-
jl
guage to a group of docile persons, for the most part simple
|
Illiterates, perhaps, but eager and ambitious to become
American citizens. While on the other hand, the teacher of
English in a foreign land must see his language placed in a
j
subordinate position. It must make way for the native tongue, l
')
,1
The Frenchman is an individualist first and foremost.'
i
He will never sacrifice himself or his opinion to that of a
ii
group. The typical French-Canadian regards with abhorrence his :
native countrymen who have emigrated to the States to become a
part of the great American melting pot. Well does he know v/hat
the French in Louisiana have lost, in their unsuccessful at-
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tempt to retain their old customs and ways of living. To the
French-Canadian, the Americans have a materialistic conception
of life which he believes naturally tends to extend a welcome
hand to mediocrity in all intellectual and cultural matters.
He fears this conception will gain a foothold in French- Canada.
It is difficult to explain Just why this individu-
alistic trait is so strongly embedded in the French personality.
The opinion of Dr. Edward Montpetit, General Secretary of the
University of Montreal, however, is worth noting; "France and
the French speaking people the world over were essentially
'bourgeois.’ For this reason France did not show a marked
trend toward big business. She was a nation of little trades.
She made artistic things slowly. Constructive individualism
was the rule."
The teacher of English in French-Canada is quite
aware of the individualistic attitude of the French and he is
not likely to forget it. It is here v/here the teacher of
English in an immigrant class in the States has a colossal
advantage over the teacher of English in a foreign country.
D. Importance of Teaching English from the French-Canadian
Point of View.
Today in French-Canada there are two factions who
are constantly expressing their views concerning the importance
of teaching English. First, there is the group which believes
that the French language is the best instrument of general
culture that one could desire. They consider French the lan-
guage of logical expression and thought. To their way of think-
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9ing, to know French is to know how to think, and, therefore, on
who knows how to think is able to traverse all difficulties and
subtleties in the acquisition of human culture. They advocate
the writing of original French for government communications
instead of their translation from English texts. To them such
|
translations have the ungrateful character of a servile task.
j
In addition they feel that a language loses much by passing !
through the idiom of another; that the inaccuracy of the
j
English vocabulary adds to the difficulties of translation; ^
!
that English terms and forms are often directly opposed to
French form and clearness; that English thought has not the
I
logical order of French, neither by nature nor definition; that 1
it is an unequalled fatigue for the French reader to read
j
French after being forced to think in English first of all.
|
To them it is lamentable if French-Canada presents
an English appearance. And to confess such a state is painful
;
I
to people of their pride. They consider it a prejudice border-
ing on cowardice to see in English the sole commercial tongue
j
of Canada. They feel that English is far from being a univer-
|
sal language, and that its limitations are fairly close, com- i
pared with the extent of the world. Besides, why should anyone
|
expect that English will become immortal, when the magnificently
logical Latin 'had to die? This class want their public men to
cease their exhortations in trying to emphasize the importance
of French-Canadlans in learning English. And they do not con-
sider it Anglophobia to say this. It is simply to point out
that they are already apt in learning the language of the
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majority of Canadians at the expense of their ov/n.
i
The second faction in the question of the importance
of teaching English in French-Ganada, though comprising a
smaller group than the former, recently had a champion in the
person of Chief Justice Sevigny of Quebec. The following re-
marks are taken from a recent speech he delivered;
"It is a crying injustice for our colleges to persist!
in not teaching English. We French- Canadians live here with ou3j
own French laws, our own language and our ovm religion, and we
have built a barrier with them; but immigration, steam, elec-
tricity, automobiles, and the power of money have overcome that
barrier, and conditions of life among us are the same as they
are in Boston, Nev/ York, Toronto or Winnipeg. We cannot pre-
vent ourselves from living under the same conditions as the
!
great majority of the people of this continent. These condi-
tions do not prevent us from loving and speaking our own tongue
i
li
or from carrying on the traditions of our fathers; but they
|
I
surround us in our present civilization, and are something
which we must submit to whether we like it or not. '
I
"The group which we form is not at present equipped
j
to live on an equal basis with our neighbors to the south and
our fellow-countrymen of the English language, and we have a ^
right to that equal basis.
"I am not afraid to state that it is a crying
injustice to persist in not teaching English in our colleges.
Every schoolboy when he leaves school should know the language
,|
1
very well. I am not against the teaching of GreeK and Latin,
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but I believe, and many others think the same, that it is of
first importance that our children should be given a very ex-
cellent if not perfect knowledge of English.
"We are here to stay here. Yet, although we have
to live in the midst of a hundred million people speaking
English, we are persistently refused instruction in their lan-
guage. It is an injustice, perhaps involuntary, to the whole
race
.
"My words will probably scandalize some people v;ho
cannot and will not see what is going on. I do not speak to
them, but to those who wish us well, I say, before blaming me
they should seek the truth for themselves.
"Critics will say that I wish to anglicize our
people. What stupidity'. Are we taught Greek because people
want to make us Greek? Teach our children French, Latin, and
Greek, but give them also sound instruction in English and
they will use it for the glory and advancement of the French-
Canadian people. We v/ill then cease to deplore our inferiority
to the majority on this continent."
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PART III. To Teach or Not to Teach Grammar
The knowledge of French grammar is so essential a
part of a Frenchman' s education that in his study of English,
he is likely to over-emphasize the importance of grammar in
acquiring the language. At least, such is the English point of
view. But the average Frenchman demands a reason for every
construction. For example, a French person who is learning
English has much difficulty in understanding the difference be-
tween our verbs to do and to make because in French only one
verb falre is used to express these terms. Such an explanation
as the following would satisfy the French mind;
To do ; falre
,
in the sense of to act. It indicates an
abstract action.
To make ; falre
,
in the sense of to manufacture, to
perform manual work, to construct
something in a certain manner.
What does the baker do?
What does the baker make?
Both of the preceding sentences are translated in
French by; '.^ue fait le boulanger? But it is necessary to point
out that the first one indicates only the role of the baker,
while the second indicates his manual work. Furthermore, it
would be well to explain that in French when the verb faire
is followed by an infinitive, we never use ^ in English; but
when falre takes the place .of another verb, we may use do .
]
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The Frenchman loves to give rules as Justification
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for whatever construction he may use. Since such is the case,
it would be well here to speak of another construction which a
‘ Frenchman enjoys pondering over:
1. Make your friends come — Faites venir vos amis.
The second verb in English is put in the infinitive
without ^ if the sense is active, but in the past
participle if the sense is passive; i. e.:
2. Have this letter written — Faites ecrlre cette lettre .
In addition, in the first case, faire is translated by
to make ; while in the second, by to have or to get .
This rule always applies when, in French, two verbs,
one following the other, are accompanied by a direct
object.
See J. Chauliat -- L' Anglais Pratique Pour Tous,
L' Anglais Usuel--Librairie Hachette, Paris, 1920;
pp. 99, 105.
The above-mentioned distinctions between to make and
to do are only a few examples of the type of explanations de-
sired and welcomed by the French mind when in the act of learn-
ing English. And it is a standpoint which the English teacher
in French-Canada cannot ignore, or shy away from, as the
English teacher in Americanization classes can do. See
"Report of Committee on Continuation Education for Adults
(Especially for Illiterates and Immigrants) -- National Com-
mission on the Enrichment of Adult Life;" Department of Uni-
versity Extension, State House, Boston, February 23, 1931, P* 5*
Regardless of how slight and unimportant the
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QVta ialttil eri^ nl ^uq* at rfaiXanS «X rf'iev Jbnooea erfT
<taaq at Sud ,eytto£ et ear^ea eri^ tt Sucdttw
: . e .t ieviaaxjq Bt eenes 6rf,J li elqlolJTBQ
\
. e;yj30 silioe aeJ-Xa*^ — neast'if*' laStel atda bybU
IQ sX ^X£t ^QBBo rfenil erirf nl nl
. Jes oX o;t 'io ,Jbf;ooe8 orf;f nl eltdn ; 9icg erf
tfirfriev owX jdone*!’^ nX ,flodtf aeXIqqa exfiV‘X« elL'i aXrfT
iois'itb ^ b^laziisucoos. e‘i«. .lerirf-o sdJ sniwcIXcl eno
.rfad{.rfo
^3uoZ luo^ es;pXJa^St aXiil^uA’iI -- rfuXlijariC .T» eee-
;Ch.t:I ti'L'ia^ ,eXX-ot'iDeH eXiienaX^-^Xeua.'; feXal^^nA'i
.rfOX ,e9 .qq
ancXXoiiXrfaXb fwnoi jnefL-evode enT
-eb afloX^aiJnxqjce "io sq^d" to eslcjuiaxe ^%}t a \Lc:o d'la ob oi^.
aiaol lo ioB enj at sisdM bnXm xione*!*? etiJ ^^rf X>e*iooIew fc»ixi tt^riXa
leuojoe^t rfaXX^t'iZ iicXiiW JnXoqbneXs & bX XX finA .rffiXXsna
uffx ^iiLc.'it 'tXiwe io t'a'ioosX Xonnac jiX/^nsC-tioue^'? nX
o?^-. .ob GEO aeoaxXo noi JeslGiioXT^^mA nX 'lOiioiieX i.BXX;iixi^
aJii^bA *xc'^ GoXXfii;uta aoXXx’GiiXXaoC no eeXXXjSu^cO lo X'loqefl’*
-icoo XanoXXe'^; -- (eXna'X^XfiUSl baa 'iejC'iejXXII nol ^IlaioeqeS)
-iflU lo XneiiiX'XoqeC ";elXJ XXubA lo XatMnrfrl'incT arfJ p^o noXsaXai
Q I
c! - tCS ’C'laP'i'ce'H ,ncXBoa ,9apoH eX^Xfi ,noXB£i9Xxa \^ta'idv
•jrfX Xn.aJToqiaXfiJj One Xrf^XXd worf lo bS©XZ/ia3e?i
Englishman may consider such explanations for a proper under-
standing of such terms, he must cast aside his English pre-
judice and think of the problem from the point of view of the
French mentality. He must know his grammar thoroughly if he
wants to inspire confidence in his pupils.
Perhaps the majority of English teachers feel that
while a certain amount of grammar must be known in order to
speak the language intelligently, still it is not necessary to
emphasize grammatical rules too much. They believe that many
constructions can be learned when embodied in sentences used in
practical exercises in conversation and writing. No doubt this
is true and the French student may agree to it, but he will also
demand a technical explanation of each form.
In general, English grammars written for English
pupils are very unsatisfactory in a French class. On this
subject, Charlin's Anglo-French Course, Part III, makes these
comments: "Let teachers once for all grasp the fact that the
essentials of a language are necessarily discarded in grammars
intended for natives, and reject all compilations that have
anything in common with works of such a character If we
wanted to teach a French boy that although we say I v/111 soon
go
,
we cannot say I will early go ; or that he may ask
Have you a book
,
he cannot answer Yes, I have a , but
Yes, I have one ; although we say I used to wear one , we should
not think of finding a solution to the difficulty in a grammar
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intended for English schools, even if translated into French." ( 3]
On page 3 of the same book, Charlin also claims
that "G-rammar, in its usual acceptation, cannot be considered
as a basis of the language, since by its very nature it ex-
cludes the most essential elements of the language. Moreover,
it often misleads students through ignoring the standpoint of
those who are unacquainted with the language, as the wording
of a rule may often be sufficiently accurate to a native, and
not at all so to a foreigner."
To those French pupils whose sole aim is to acquire
a purely practical knowledge of English, a profound study of
grammar is unnecessary of course, but casual references to
grammatical principles may certainly be helpful. Such expla-
nations must be given at the psychological moment, when their
help is needed and felt. Especially do the French people
realize this because in their own language they are so grammar
conscious
. There need be no hesitation, therefore, in stating
that the English teacher in French-Canada must know his
grammar
.
(1) Charlin — Anglo-French Course, Part III, 23rd Edition --
Librairie Hachette, Paris; pp. 2, 3; no copy-
right date.
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PART IV. - Grammatical Explanations.
The following grammatical explanations are free
translations taken from the two publications of the Librairie
Hachette, Paris:
L' Anglais Pratique Pour Tous--L' Anglais Usuel — 1920.
L’ Anglais Pratique Pour Tous—L' Anglais Commercial — 1922.
They concern expressions which the French-Canadian considers
very characteristic of the English tongue.
1. previous to their being carried. . .avant d'etre partees.
In English the present participle is used as a verbal
noun, and it can then be preceded by a possessive
adjective.
2. should the bill not be drawn. ..si I'effet n'etait
pas tire.
Notice this idiomatic term ( should) to indicate a
condition. It is equivalent to the French phrase
beginning by si .
3. is to do dolt fa ire.
The verb devoir expressing a future idea can be
translated in English by the verb followed by
the infinitive.
4. unless he has taken out....
a
moiris qu' 11 n'ait
contracte.
The French subjunctive is often translated in English
by the indicative.
5. a ship is forbidden to... on interdlt a un navire de
.
.
6X10 iiflBlqxS - .VI TfiA^I
9e*il Ota anotSBOAlciXS .ciniwcIXol erfT
oI'ilB'xoU anoiJtoOildijq c-vi ao*il
: a IibSE
,
64^^ edoflH
.OS^sI -- leuaU aXalanA'J—auoT ixjo*! eupjUa'X*! eialaxiA U
SS^X -- IfiXcTsaffiioO eXeXanA'l—awoT 'iwo^ aupX^aa^ aXalanA 'JL
aiatlanco aBl&aaaO-xioneT? ati^ a'eXa* anoXeaenqx© meonco i^auT
.euacioj riailana arij lo oiJaX'xeJoa’iBrfo icn®"^
a 9oJT;iq ’JE> XnavB. .teX'iieo ^led iladX ai/cXveaq .1
ledaav J3 aa fceau si alqXoXl'iaq Xfiaaoiq ©xlj daXl;9Csa nl
dvlaoaasoq & ijci tabeoenq od nsn’J’ nac ^X bna ,nuon
.OVX^O©tf)B
JXs^a'n ^©I'is *I Xb . .nwa'id ©d Jen XlXd eriJ biworia .S
,enls aaq
a ©JaoXbxiX oJ (bIxjoxlB ) oXJaoioXJbX axdj eoXJoM
eaa*ixiq ©*1J oJ JaoIavXupa -X JI .acXJXbnoo
. Xa aiiiafiXaad
.anXal JXcb ob oJ aX
©d nso fiSbX ©‘XjjJwl s adXaea'iqx© TXoveb dnsT sdT t
i
bewoXXol ,ed d*iOY eaJ ^d daXladS xiX beJoXena'iJ
.©vXJXnXlnX ©rlJ
/
- JXa 'a IX ';.*p ai:Xcai a....JiJo noisJ aari ©ri aaalrji .
. TjoarL^Too
iiaXXsna at beJalaxus'u najlo aX ovlJorju^dua dcn^n*? edT
.©vXJBoXbnX 9riJ ^d
, eb ©iXYan xiu a JXbiaJnX no...oJ nebbXdiol ei qXria a .5
Neuter verbs accompanied by their prepositions are
considered as real active verbs, and take the passive
form.
6. at the time of her leaving port....au moment ou il
quitte le port...
The present participle is often used as a verbal noun.
In such a case it is at the same time a noun and a
verb, and as a noun it has a modifier, generally a
possesive adjective, and as a verb it takes an object.
7. who chooses to employ him. .
.
.
qui veut bien 1* employer ..
.
Vouloir is translated in English by to please or to
choose in the sense of plaire
.
8. anything but satisfactory .... rien moins que
satisfaisante
Notice the restrictive sense that the adverb but
often has.
9. or whose account pour le compte de qui
Whether whose is a relative pronoun or an interrogative
pronoun, it always indicates possession and it can be
immediately followed by the name of the thing possessed
without the article.
10. the articles wanted .... les articles desires...
The adjective is placed after the noun because it is
an attributive and not an epithet.
11. goods dealt in....dont on fait le commerce
Note particularly in the English language the use of
a neuter verb in the passive form.
91^ aiiwljlBOQo'tQ 'xiodJ' '^a belr»B<ii200 9s bcItlov •ictCu^TL'
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.a^a n9w‘lo
xwp wb sdqiEoo &X Tj^oo . . . . ,d‘awooofi eBOiiv> rio
avXja^O'XTojni na tc aucacrta avti.sIdT a al aaodif 'i&cjailW
sd iipo St bna aoiaaaaaoq &&S»ol5>nt a^BwIa d^X ,xii>ofic'xq
f>05i;j.^2oq ijaid;? aiij 'lo eoiaa eii;^ bewcllol xloSalb ^^t
.eiotJ'iB edJ SuciiStf'
...av'itadb a^IotS'xa bbI , . . , baSna^f aeloU^ta 9i - .01
ai St ecuaoad nucn edS rcasia beoaiq al evlJo©J.Da onT
.dodllqa aa don bna ^ytSuCtiSSa aa
9o*i92£ioc!> ©I tial no dnof>....al dlaeb abcos .XX
lo oei; Gw-i oaxiu^naX liallanS add nX il'ial.LoiS'iaq aSoin
.miol svlaaaq edi nl diev •xodusc a
(
12. referring to and confirming our letter of the 9th....
refe rant a notre lettre du 9 dernier que nous vous
confirmons ....
When in the same sentence, several active and neuter
verbs have the same complement, it is not necessary in
English to repeat this complement: it is sufficient to
add to the neuter verbs the prepositions they require.
/ /
13. they have it repeated. ... ils le font repeter. . .
.
When the verb faire or any other verb is followed by
an infinitive and a direct object, this object is
placed between the two verbs. The second verb is in
the infinitive without if the sense is active, and
the past participle if the sense is passive. In this
case the verb faire is translated most often by to have
14. is to be used.... dolt etre employe
The verb to be follov/ed by an infinitive corresponds to
the French verb devoir
,
indicating an idea of the
future
.
15. without any sans aucune....
As without is negative, it cannot be followed by no
or not.
16. what are you thinking of....
a
quo! pensez-vous . . .
.
Notice that the preposition is placed at the end of
the sentence. Other examples: Where do you come from?
What is the book made of?
17. can pouvoir. . . .
This verb, like other defective veros, does not take s
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in the third person singular, present tense; it may be
followed by the infinitive without the sign it is
conjugated v/ithout an auxiliary in the negative form
as well as in the interrogative.
18. how long has he been ill combien y a-t-il qu-il
est malade ....
II y a indicating a period beginning at a fixed time,
but which is not fully past, is translated by the past
indefinite v/ith the vero of the sentence.
19. I sav/ him two days ago...Je I’ai vu il y a deux jours...
77e translate il y a by the past tense with ago placed
at the end of the sentence when the time is completely
past
.
A
20. It prevents you from falling down. . . .Elle vous empeche
de tomber ....
With the verb to prevent it is necessary to use the
present participle preceded by from .
21. will you have some voulez-vous du
In English will is only an auxiliary. It cannot, there-
fore, take a direct object, and consequently it cannot
be used alone, except in case of ellipsis. It is neces-
sary to add a verb, as for example, to ]:iave, to take
,
to eat
,
to drink
,
etc., according to the sense.
Example: Je veux du pain I will take some bread.
22. before going to avant d' aller
All prepositions, with the exception of govern the
present participle. Why? It is that after a preposi-
uiJ
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tion, the French infinitive is a real substantive, but
at the same time this substantive marks an action, and
we have seen ths.t the role of the present participle
or the verbal noun is precisely to express this action.
Examples
;
Before going to the theatre . .avant 1' action d*aller...
or, avant cette marche vers le theatre.
After visiting London. . .apres la visite de Londres.
do you like going to.
. .
.aimez-vous a aller. . .
.
After certain verbs as to like
,
to avoid
,
to prefer
,
to be worth
,
to remember
,
to continue
,
to leave off
,
to stop
,
and to give up
,
tne present participle is used
instead of the infinitive.
Example: I like fishing J'aime'a pecher.
to get
The various meanings of to get can be translated by
acquerlr
,
obtenlr
,
attelndre
,
as an active verb; and by
devenir
,
reussir
,
aller
,
as a neuter verb. This is
true in general.
I take off
Compound verbs. — A very important and very interesting
peculiarity of the English language is that in the com-
pound verbs, of a verb and an adverbial-preposition,
it is the adverbial-preposition which marks the action,
the verb expressing only the manner in which the action
operates
.
For the translation of an English compound verb, the
tOvl^naJBduB Iao'i e si orl^lnilinl dcne^Z ,noIJ
bxia jjnclJ’Ott na s^ibs evisn^^sdua aiiiJ vu:is :^lLj6S sd& Ic
JtaB&fjiq 9fl^ Ic &Io^ Qdi i i^e^a eved
.pcldoz Btai i^e'xqxQ o,J ^laaiosftq ai auca Ibg'X^v odJ- ic
_. : xa
.
iioi^rtv'I ^flavA . . oiJfisn^ adi c^ B^OS ©'loioo
. «X a-tev adf'iisa eJ“j-.’0 J-rinva ,*10
.HB'idiiCd eL a^ieiv aX ao-iqje. . . .notnOvT ^nlj^iaiv 'la^lA
. . . ^ aucv-siaiu-tr . .cJ Bnlcg ©JiiX cl>
t 'leler^q c^ « Dlcvg (>»^ , fe3lXX fts euiev aitiSzkiO 'lei'tA
sVft^X Pit t <^-ontJfico 03“ . *iftQg:Qtnfei oJ , ri^*iow ed oi
Xfsaij aX sXqXoX .Jaead'iq &a<t
,
“1^ ^ 7X3 oj ta© < q( Ja oS
. o'fi3 tnlini &do Ic b^sSsnl
.loxiosq a ;^Xs'L ^aXiiell axiX I reXqaiExa
0^
be^Blaaz'iS oc ntio ”:c a^nXnneii auci-ix-'V ©rIT
^a 5i*Ai idiev ovX^Cii iiii aj:i
,
3*ibaXvJ Ja «*iXT;6iJpoa
ai Bin? .dicv ‘isdfuen ob ,T.exX.i-
,
'ilabVLl)
. nX ©urto
.AS
'I'iO eyiQj I -cS
^iij39n©^ni Xiiiu atiSoioqiuX '^'xev A -- . '5cli©v bm/cqaioD
-icqo ©liJ al aX ©3au^i.,.X aeXXaal aa^ la x^X^ieXIuoaq
^noI.tXeco'iq-iBXdrct vL^j na J^cia Q'lev b Ig. ^eoT- / Jbaacq
..iCiJ'sB axlu CiiTEC cioidv: noxjXaoqe'iq-XiiX'iQvLa ©rf^ eX iX
noXiJott ©nj noXflT? nX 'xennaai ’{Inc ^nXaaeiqx© cnev axU"
.t.eJBtaqo
d.ij td'iev Xi'LJcqii.cD xiaXlBiiii aa xc xicX.tuXoiiB'iJ’ ©riJ’ lo^i
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first thing to inquire for is the general sense of the
adverbial-preposition. Thus off signifies separation.
In compound verbs with this v/ord, the idea of separa-
tion will be expressed by off
,
and the verb will only
indicate the different ways of separating.
Example: I pull off my shoes -- J’enleve mes souliers.
to talk to each other de se parler
Reciprocal verbs. -- Do not confuse v/ith the reflexive
verb. In the reciprocal verb, the action is not re-
flected on the subject, but on another person. Rule:
the reciprocal verb is conjugated in English by adding
to the verb the expression each other ( chaque autre)
if it refers to two persons, and one another (l*un
1’ autre) if it refers to two or more than two. We can
therefore, always use one another . Example of a re-
flexive verb:
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nous nous lavons (nous lavons nous-memes) . . . v/e wash
ourselves
.
Example of a reciprocal verb:
nous nous aimons (nous aimons 1' un 1' autre)... we
love each other.
27. They must
They ought to
They should
These three defective verbs have only a single form,
and translate only certain tenses of the French verb
devoir
. I must .... Je dois; I ought to or I should . . .
.
©ilJ 'io . ai.ea li’.'reaes eri^ ai lol ^lupnl oj snlrf,^ J&tH
. :icl;JaiaqS3 £j©Jttin3ia 11 o eucT .aol\tieoQ«>'iq--'‘sXQT:^vfca
-iiifiqea lo -liJ ,f)^ow ucfjt.. adidv Injjcqaoo nl
\ipo XXxW Q>tt’v 'irriJ foriB t llo bssaa'iqxd ©cf Xliv acXJ^
.3nXJ8T[iiq«a lo a\.fiv. ;tns>*i©']:'lXf) eiW Q^tioibal
. -i^iluoa eaffi- ertXn© ’L -- «©cda im llo IXwq I reXq^ij^xS
^©I'lsq ©a ©5 leiiJ^o Loee c,J xXe^ oJ .dS
f
j
I
dvXx^Xlsa ejcIJ il^Xw ©aulnoo ioa oQ -- .ad'sev Xaooiqloefl
-©‘I J-on aX noXJofi ©riJ tCiev iBociqXptiT ©liJ- al .Q'tov
:aiyXI .nooieq i©nJoa8 no Jud ,Joet.dwa and no boSo&xl:
^snlbba xd naiXanS nX £)QdBsi;(,noo aX diiv Xeoc'iq^oen ©iid I
i{ezjUM ©upano ) 'te'tiJ-o do a© noiaae'iqx® ©dd Unev eiid od
iiLi'l) laddofla ©no Jbna ,8noai©q owd od • 5'i©l©'i dX IX '
,n:.50 o\: .owd ncnd ©'roa tc owd oJ anslei dX IX (©idua’X
-'©'1 a lo ©IqiLaxa ^ isddona ©no ©au a\;awXj3 ,©'iol9'x©dd
,
.-d'xev ovXxeXl
nosv ©Vi- . .
,
(Q©*a^-8t;on inovaX anon; anoval anon anon
.a©vloa*suo
;a'idv Xaco'iqXoe's a lo elqjiBxa
ew ...(©^dJJfl'X nn ’I ancmifl auon) anoaXa anon anon
.loci do n'os© evcX
d eu£ii ^©xlT - VS
;
od drigno
«
Jblootia tQrfX
jC'ic'i ©ignia & 'ilao ovtil adiav ©vXdoelofc ©e'lrid ©euilT
dT;©v ncna'n ©dd lo aeancd nXadT;©© ’^Xno d iXaiiB^d I>nja
... . nXncda I *10 od dilano X ;eXo£> ©{. . • . Jauic I . *iXov©i)
•*
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Je dole
,
.1e devals or Je devrals . Must indicates a
material obligation. Ought
,
should (nearly synonomous)
a moral obligation. But in the majority of cases we
can use must
,
because the moral obligation is often
followed with a material sanction. Thus when we say
I must obey my parents , it Is evidently a moral obli-
gation, but the refusal of obedience implies a punish-
ment
.
Notice that ought is the only defective verb that re-
quires after it the infinitive with to .
The French verb devoir in the sense of etre en dette
is translated by to owe
,
a verb which is not defective.
Must translates our verb Fallolr which does not exist
in English.
Example: I must work . ... 11 faut que Je travaille.
But must being only in the indicative, the other tenses
of devoir and of fallolr should be translated by
A ^
to be obliged
. . .
.
etre oblige
.
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PART V. - Conversation
The French-Canadians place much importance upon the
constant need of conversation with English persons in their
attempt to become bilingual. A recent editorial in a Q,uebec
paper, "L'Action Catholique" has this to say: "For English to
become the language of communication during the English class,
is a notable improvement. If English conversation can be
organized during class or at recreation, that is magnificent.
If the students are brought to understand more clearly the
necessity for members of an elite to be bilingual, we shall
applaud. But this desire to see the knowledge of English
generalized among our elite does not rally us, however, to
those who demand a complete upsetting of a programme for the
benefit of instruction in English, and who often are lamentably
ignorant of their mother tongue."
Here again we see evidence of the feeling so common
in French-Canada that English must not replace French, not-
withstanding that the Franc o-Canadians are desirous of learning
the speech of Anglo-Saxons.
PRACTICE is the word to be emphasized in a course
in conversation. It is the most rapid means of learning a
language with the least effort. Surprising results are ob-
tained in this manner of teaching, which is also known as the
direct method. The French-Canadian wants to learn by conver-
sation. He is not afraid of making errors. The prejudice so
noXiflst*xevnoO - .V TfiA*!
ncqw- ©&n£i.ticQa;l acum eoAiXq edT
r;l anQiiiaxi aeitl^^aS. dil** rxoiJ^j^a'iovaoo lo b9&a
oscf-j»^ & I'll Li^l'io^tbe uaeoc'i A .I^jj^niXXX ©aooed
oS asll^nfi •jc'S” ; csa aldJ eaif "euplXorl^ijO noiioA’J” t'xsQ»cr
,o3oXo i*eiX^2. Qiii anXui^ aoi^floXi:ajfs:i.oc 1': ©^sascrX ©£1^ aoicoeCt
^Ci iUBO nciXjsa'xsvnoo aeXX^fiS II . jnsiL6VC"qttiI eldslon b sX
. tfj©oXlic:3fiffl aX ^3£ltf ,£ioX^jkJ9'sa3i Xa Tto je^jXc gnliub fcasXnasno
edX il'xaeXo ©-xora Ln-6ja*i8X>iJj dS Xa^uoTca eia acfnefcuXa »riX IX
llBiid ew ,Xj5U8nXXXd ©j od ©dIX© ns lo eiedBam nol x^Xeasoen
flciX^joa 10 ©s^elworLk eaX ©©a oX ©riXeejb aXri^ XuS .buslqq^
oX ,'xe'va'irod ,aif xXXia'i Xon e©o5 ©jXXe 'xuo sncita fcosXIa'iena^
8uX lol sx^a'iQC'iq a lo ^nijxoaqu ©XsXqiaco a baaool) o.iw ©aoriX
T^XdajnetHAl q'ib naXlo odw bna ,ilaiX^na nX acXJou»xXanX lo XXlonad
*'.dUi'i;oX isiiXua nXeriX lo laa'icnj^X
ociiuuo© oa ^nXXoel eoX lo eo;ieJbXvd ©ea aw nXa^s onLoH
-uoa .done-ii »oaIq©*i Xofl Xaum daXi^nfi XaaX abaflaO-doneT:*? al
3i:Xi-'is©I lo ajjoiievJb orta ansXXaaeO-oona'x'^ eriX XeriX anXbnaXadXXw
. anoxae-cIsnA lo doseqa fsdX
©ft'ijjco a nX besXaariqfli© ©d oX Xnow ©iix aX aOITOAfi^
|
/ <
a ^nXc'iaoX lo anaeci bXqa'x Xaoa: eax aX XI ,rioXXaa*i8vnocr aX
-do eiji aSliJBei ^nlaXaqiije .noil© XaaeX etiX ilXXw ©Qawsaa^
erfX oa nwofL?i ooxa al doXriw ^^XdoaeX lo *x©anaflr aXriX nX baoXaX
-aovaoo ^d ii*iaoX oX ajnaw naXbaaaO-i’one'i'^ ©dT .bocljoia Xoa^XJ
00 ooXXot&iq TiiX .a'xoma ^nXiiM lo bXa*xla Xon aX eK .rtoXXaa
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strong in many English people, namely, the disgust in hearing
a foreigner butcher the English tongue, is unknown to the
French mind. They have more tolerance in the teaching of their
language to another race, and they approach their study of
English showing the effects of such tolerance. Undoubtedly
such an attitude is a forceful influence on their part in ac-
quiring English more rapidly than the people of the latter
tongue learn French.
''''
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PART VI. - Problems in Pronunciation.
A. List of Difficult 'lYords to Pronounce.
The following list of words present particular
difficulties in pronunciation to French-Canadians ••
ally discover government patriotism
agent delegate guarantee particularly
abroad democracy live (verb promise
and adj
.
)
annually democratic
leave
pleasant
answerable duplication
law
probably
advantage develop
low
preferable
advertisement difficult pleasure
allow (low) destined mountain
responsible
mind
blockade examine
mined
regularly
broad Europe recommend
blood evil notice recognize
event necessary
carrier
error
student
career only studying
citizens foreign oven stenographer
cities farm over sober
certificate firm opposite separate
clauses flood opportunities
contribute foot
close (verb) food
close (adv. or
adj
.
)
.noijbI j>njjnoT? at BtLdXoo'x*! -
.IV
.ebauofic-i^ abio^ SLaomia 1c JelJ .
*iBa:uoij-iao Jnsefc-iq aI>iov>
.tail 3ninCAXoi odT
:aaijXLensC 'iion«'ii[ o<i act^ator.uao^q nX a?-XJXuoXllXI>
aalxci-i^aq
XX'I-^XiJ 0 X^^j3q
SoXjtonq
^Cj!ja.^wXq
XXb ;^ao'xq
aXcia'iDi^q
©Tuea^Xq
Xa©ii;aiavo.5 't&vooalb xxxJ
^
Q6;taBiuj^ JXja^oXfeb J“no34|
b'xev } QvXX
. tba 6ijB
^DBioosab - X)Bo*xdil
evaal
DiXa'xooiit^X) ^Xiounnil
B
wsl
noXXaoXXgob 9ldB*X©WQron
woX
qoXevaib ©3Bd’aBYbii| ^
JlUDllllb XaeaeaXu'xeybm
ciltiJswoa b&nl^aeb 1 13(woX) woXIfll
balsa
beaXiu
QoX J^on
*4*105 3 ©DO*:
enliSBX©
©q 0*102
Xi V©
Xasv©
•xc-n©
•xei-nai
•xaerfaDl
aassl^l
aeXJ-X
eJ’sDllXXiool
aoauai^
©J^urfX*i.Jnoo|
(o-idv) ©aclDl
*10
.YtB) ©doXo|
(*Lba
iS
threat use (noun) wander
think use (verb) wonder
thing warm
thought worm
thrust worn
trust weary
wary 1
worry
•
weapon
B. Pronunciation of Words with silent Letters.
B U
limb calm receipt buy
dumb
I 0
build
tomb guard
plumber friend leopard
W
comb cruiser
T wrap
lamb fruit
listen wreath
debt juice
often
D N castle
handkerchief column Christmas
mistletoe
L P
fasten
half raspberry
whistle
calf cupboard
chestnut
almond empty
palm prompt
lebnaw
ToLiiow
- '
-ISW
tanofi
mo><'
i'ihV
XfllCTI
£tcq£,ov
u
MlUvi
11^3
qB'iM
(nuc :. ) eay
(c^i>y) eau
snJL:i>t
i(iSUQ&&
«
j-cimlJ
a'xejjej iiielia dJiw aMoW lo nold'alcni/no'x^ :a
a*
ffllfiO^qXc: otn
0
ilfiC Ot^x
T
neJall
naJ'to
aX^Taao
aJMiJel'tiiO
'3C^eIjQXffl
ne^aal
dJL^elrivr
JjjnJaudo
"leaiJJTo
OOJtiit
dtatL
daub
ciOioJ
'lOCfiSiuXq
dstoo
djH.^X
. jQsa
uoiuXco 'leldoaajUjfijBri
C'l'iedqeA'i
aificxiquo
Jqaioiq
J
IXail
IX.iO
aaosXd
2iX^q
Y.
i-r
f
i
j
r3f
The K sound of ch in the following words should also
be pointed out;
stomach patriarch chemist anchor
monarch ache choir
Show also the arbitrary pronunciation of ough in;
plough thorough cough thought
though
C. Vowel Sounds.
rough hiccough
In addition it is well to keep in mind that any word
beginning with a vowel is difficult for a French person to
pronounce because of his tendency to place an h sound before
the first letter of the word. The sound of of course, is
also very hard for the French tongue to pronounce; and the
short sound of the i in such words as live
,
sit
,
fit . Then,
too, the various sounds of £o as in foot
,
flood
,
food.
Moreover, to live and to leave present outstanding
pronunciation difficulties which only a teacher with experience
can realize. And strange to say, the word Paris is another
which the French speaking people have trouble in pronouncing
in English. They seem to insist on placing an h sound at the
end of the word so that it sounds like the word parish . The
following pronunciations should also be carefully distinguished;
fall
,
feel
,
fill
,
file .
D. Accentuation.
Accentuation also creates difficulties as in such
words as; stenographer, certificate
,
idea
,
and many, many
"7 >1
%
oaXii DliJorls aJbiow snXwoiXol erXr ci do Ic fjfluoa ^ edT
:cfuo JC)«^nloq scf
•
^ffiXoiSifo fioafix-i^Bq ' tloasc^a * ^
4 1
*xXouo 0noB riortanoffl
;nt ti^no nci^eionunorcq x'XBiJ’ld'ta orf^* oaXs worie
^lisucdj nsjuoo d^uc^iorii risuoxq
iXswooolri da^c-i liyjoD^
. atnucS Xe-iVoY *0
Mow \;tLa br.im nX qcdi OiJ LLirif aX JX noX^Xbba cl
oJ* noB'Xeq nocen'^ s *xol J^Xi/oXllXb eX -uewov s riJ'Xw
3nXciaXsecS
b'lclad bncoa n ca eoBlq c,t ^oct'tnsct sXd Xo ©aueoed ©onconc^q
aX \©a'icoo *to lo Xocoa oriT .Mew ©li^ lo 'lO^^eX lartXl
3<1J“
©:!j r.iic ;©oauoao'iq o;f ©JJ:,ncJ donc-i*! ©rf^ 'lol Msd oaXa
*nscl .££1 ,£X3 4 6VXX 8fi afciow rioca aX i ©nJ lo
bnu oa Moda
4&Q0l'i t^ool ci aa 00 \o sbncca acoX'XBV ecJ xOcJ
gnXbrteJauyo ^naeo'iq evaeX 0^ bos evXX cX ,'ievodaoM.
©oc^t'iSqx© iljXw 'lexioae^ a T.Xao rfoXxiw a©X^XooXllii* coXJaXoncnc'iq
'XQdJona al Mew ariJ ^^aa ©acisnera bnk .©sXXab'i nao
aalonccno-iq nX ©Idcoi^f ©vse ©Xqooq sfiXxAeqa don©^ ©xi^ rioXriw
arf^ bCLca d cb £nXor.Iq no ^aianX <xr fiisaa .xleXXsira;
nX
anl . xlaXiBC Mc-w oiiX sM^oa il Jaff^ oa Moii ©drf bn©
bodalL-ini^cIi' v-X^ao^.-o ©d oaXa Llucde anoXXcXonuno'iq anX^oIioX
.
0XXI
.
XXXI ,X©M «:LL*1
.
noXitBCinsooA
doua nX bb aoXv^XooXttXb aoX-vo-io osli. noXJBCJnsooA
V*.-”. £no .4^ . B.'>i!Oill 3 i65 .1e^i(i£^3oneJB :sa Oinfe*
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others. The student should be advised to consult his diction
ary when in doubt of the pronunciation of a v;ord. And the
teacher should never fail to try to use a clear enunciation
at all times.
Dr. Vizetelly says that "Words remain the living
medium of expression. To pronounce them correctly and pleas-
antly, we must be ever conscious of what we are saying, or we
will hesitate, fumble, stumble, and perhaps fall by the
wayside Clear, crisp articulation of words constitutes
that charm in speech which fascinates and frequently holds us
spellbound." (New York Times, August, 1933 .)
>^aotiolb aid iLutcioo.-^oS l^nivbB ^ t^iuoda ina£>u4^a aclT .ciod^a^
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PART VII. - Prepositions.
A. Idomatic Uses,
The idomatic uses of English prepositions are a cause
of serious trouble for French- speaking people. The following
sentences were taken from compositions of French-Canadians
.
Notice the misuses of the prepositions.
1. A thorough training on the commercial branches.
2. I have favored my customers of the best conditions.
3. I am surprised £f your request.
4. I can take shorthand ^ an average of ninety words a
minute.
5. We wish to call your attention on a new school.
6. You may learn foreign languages this school.
7. I have decided to open a new school the intention
8. I cannot let you proceed of this matter.
9. A house which I can buy at easy conditions.
10. 1 wish to invest my money on a valuable house.
11. You are capable to furnish me some references.
12. You will be satisfied ^ our merchandise ^ every point
of view
.
13. I shall go ^ the bank.
14. My store is a short walk ^ the station.
15. I write you ^ the intention to ask a favor.
16. I am just on receipt of my goods.
It will be seen from these sentences that the
prepositions in, at, to, on, and of cause most of the trouble.
. -
.iZV T5SA^
.aeaU oti&mcbl . .
©aiJfio a ^'la ^nol^flaoqe'ic £iailsn3 io a&BU otSaaobt oiil
snXwoIIo't arfT .eXqceq 'sniXsaqa-i.ions't'H io1 eXdwo'xct awoliee lo
. cixiijlbsner-xlon^'i^ “io ancX^Xacqaioo aio'i'l naisJ’ ©now aeonetfnaa
, onoi^iaOQoiq sii^^ Io aaeijaioi odi QcJiioA
.a^aona'id ^aizi’iQssnoc ariJ di^onodj- A .1
.ancljil^noo .Jaod ^‘i^aoSauo yje i^eioval evaci I .2
*100^ 'to haBlnqiua ma I , *
a afcio?/ X'^sntn Ic e^aiova ua rU i^o-iiXiw'xone a:ia^ n-to I .A
.Xcorioa wsn e n£ aciJna^ia 'Ijjo\^ IIbo riaiu oW .5
.Iccnoa dXciJ oj aegausasl agiaTicl msel .c
nciJnOiJnl edit ^ loorioa wen a neqc Oo befcl oeJb ovt;£l I .T !
.'ioj,j ft.il Bids tjc besocnq oo'j jeX Jcnnao I ,S
.accijlbcuo Y®** V.uo neo I rfoXrfv; ©auori A
.oaucri dXdaijXav a w J'aevuX doiw I ,0X
. ^eoco'xo'ten eaca offi riaXmwl ^Idaqso eia uoY .XX
^nXoq £b deXbnarlc’ien njjo lo fceXlaiJaa IXXw jjoY .2X
,
- t'i Ic
..*n.' d 6*1 m oa XXfida I -CX
iXew Jiode a ^X eioJa .4X
.lovi^l B ;x8jui oJ ncX.^iieJaX adS ol uo^ eiXnw I .^X
.abooa lo JqXoc)9‘i ^ ajs I .bX
*
aciS SadS aeorie^nea eaedi mo*xl: ae^^a ed XXXw SI
.bi.ttJO'iS edS ‘io Ssoci ^Lua9 lo taa ,cro ,oJ ,.tB .ni linoX J’Xaoqe'iq
sap
In expressions of locality, and on are aften misused.
See the book by Francis K. Ball, page 121, for a clear dis-
cussion of these three prepositions. In the same book, a very
good list of examples is given to illustrate difficult
prepositional idioms. It is material that should not be over-
looked. Francis K. Ball — Constructive English - Ginn & Co.,
Boston, 1923; PP* 114-119.
See also the chapter on Prepositions and Adverbs, and
Their Idiomatic Use by Smith and Birch--A Higher English Course
for French-Canadian students — Librairie Beauchemin, Montreal,
1931; pp. 34-51.
Chauliat in his book: L' Anglais Practique pour Tous
—
L’ Anglais Usuel, page 173, (ref. this Thesis p. 12) points out
the use of different prepositions In English and in French
after certain adjectives or past participles;
Proper English form Fo rm
acquainted with
covered with
sorry for
anxious about
intoxicated with
grateful for
filled with
satisfied with
likely to oe used by the French
acquainted of
covered ^f
sorry with
anxious £f
intoxicated of
grateful of
filled of
satisfied of
» ' i. r iii. - iii rm i I , i n
.X>eat/al4< nettla e*iA :j^q fcae Ic ancieei'xqx© al
-eiiD rtaslo a •xol ,I£I ©saq .IXafl .2 aionsi'i ^ocC edd aoe
\.i&v a ,:iiood ©ffiaa ©d.J nl .eacXdiacco'iq ©©‘rau ©aadj *o floiaaao
uXL'oX!tlIb sdai.tawXII aevX^ at aeiqmaxs \o ^ail £>003
~*xsvo ©3 dorj JS^X^Jod« lainedEai aX 1“! .aiioIJbX XenoXu Xaoqe^q
* . oO )& .:nlS - risil^ny ©vX^oaid&ncC -- IXea .X aionai^ .X>33iooX
.^XX“AXI
.qq ;£;2^X ^^^oiaoQ.
bna tftd’t^yjbA £>nfc ancX.tXacc^'x^ no 'xedqado 3dJ ogXb ©68
©aiijoO daXXaaS. ned^XH A--do*iXa Lna ncfii^e ©eU sistsifloil)! iXeriT
tXaenJiioai ,aX3i©douja©Q ©XncXa'idXJ -- adnebude nsXfcansC-don©'!'? lol
v;
.xe-K .qq ;xe:ex
--auoT 'xuoq ©upXdOBT;q aXeX^aA'J :icod aXd at deXIujsdO
^ao a^nXoq (£X .q aXaeriT aXaX .lonj ,CTX e^aq ,I©t;aU aXaXaoA’J
doa9*xU nl bcsR daXX^adL aX aaoX^Xaoqoiq wneisllXJb 'Xo ©ea sdd
: asXqioX.Xn.r-q desq *xo BBvX^oetba nXai'ieo 'xeJ’lB
gofieii ©fU \<S b^ au 6d o& ^XeJlXI
lo beJ'uXBupoa
lo b©"£©voo
ddXw
lo aL'cXxna
Iq be^BoXxc^nX
lo XwloJana
^ beIXXl
lo Xi©XlBX.Jjaa
a*xc^ ffl'iol daXIaaS rreqcrtq
dJXw bodniBL'poB
ridX^ b©*x8voo
*101 \^*i'ioa I
ioodfi PooXxuB
:idXv boifcoXxodnX
10I ' • ;
ddXvr baXXXl 1
djXw JbeXlaXlfie
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PART VIII. - Common Errors.
A. Omission of s.
’!7ithout a doubt one of the most persistent errors
committed by French people in learning English is the omission
of the letter s in verbs expressing present time in the third
person singular. This error constantly occurs in writing and
in speech. It should be pointed out, however, that this rule
does not apply to defective verbs such as may
,
can
,
must
,
and
ought .
B. Errors in Order of Words.
Examples
;
1.
I like very much apples.
2.
I was certainly glad to receive a such amount.
3.
I want to invest money in a as safe as possible place.
4.
Why this letter is sent to you?
5.
We have always well served you.
C. Misuse of Words.
1.
The store is situated at your entirely convenience.
2.
Now I have make all what is possible to make for me.
3.
I am doubtless that your reasons are valuable.
4.
I want explain it.
5.
I shall be glad to receive it in few days.
6.
You ask me to grant you of another extension of
30 days.
7.
I received a letter announcing me of your action.
8.
I knew nothing about the changements of your policy.
\e
cicuJRL’ -
.liiV THA'f
.4 Ic nciBoiiiiO
an<>^r:6 JaeJtie'iaq uaoiir eiU lo «ao ^cuob & SuotiSm
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acIacJtaic er:^ ei nall^cS BnlmseX ni eXQOaq ionen'? b^Sslsmoo
bnicij ea^t nX aeili ,Xnetao'iQ 3aXfiednqx& Q<i'iov iiX a iBiiJtfX od^ Ic
Lna 3fii,TX‘iw nX artwooc v.X?cu>iJeiico 'loi'i© iXaT .i£»J[uaoXa noeieq
©Xj^'i aXiiX Jiifuu t'xevt^Koil b^ctxiXoq ©c fciucria
-JI .rioasKis fii
6ni» t ;t8L<‘~. , r.&o si's rfojje ad'iav dvXJ'ots'lab "^XqqB ^on aeob
• w » O
.aticu lo 'lob'xO cii 8icn[*xa .
X
I
; :aaXqiaexa
‘r
•
' M
.
©t Xqqa rioxjB ^*i©v ailX I . X
.^nijcxa ciouL a ©vXeoa^ ocr taX^ liXnXtv^'xao ©aw I .S
.9QBj,ii eXcXaacq sa alaa aa a xiX ^ancis JaavnX Stiav I
?uox 0^ ^naa aX 'xe^JoX aXd^
.ucx bovnaa Haw axatrlB svari aT .5
.aJb*xcn lo ©auaX’X .3
. -^noinevfloo ijjox £)©,Te)uXX9 aX ©lOwS edT .X
.om *xol o^idii: oi ©XdXaacq aX Xadi7 XXa avad I wcH .S
.eXaauXav tna acioQao^ 'luci ^adl eaelXduoX eb I
.J-X nXaXqx© J’naw I .A
.axBfc '-©I nX JX ©vX©;:€‘i cJ- bjils ©d'XIrid!: I .2
.
lo ncXaned’xe 'loduons lo oo\ J£ib*X9 cX ©a ^aa uoY .5
.axBX> CC
.noiJoa 'luox *to t*£ x^aX oat/oana a bevXeoert I .Y
• X^XIoq luox lo aXcaao^/ierio ©dJ’ iLioda gaXxIXon wenH 1.8
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9.
I address me to you.
10. I hope your choice will also be the mine.
11. My uncle be quested me some money.
12. I hope to read you soon.
13. I am very sorry to lost a
D. Words often Confused.
assist, attend to
accuse, acknowledge
action, share
commission, errand
fabric, factory
advertise, warn
present, introduce
load, charge
few
,
a few
land, earth, ground, soil
actual, real
lecture, conference
ownership, shipowner
E. Spelling.
The following words are commonly misspelled;
past — passed
personal
planning
professor
quite -- quiet
reasonable
absolute ly
accommodate
accumulate
address
apartment
appearance
development
disappear
disappoint
dividend
embarrass
existence
so good man.
shadow, shade
happen, arrive
lecture, reading
lose, loose, loss
rise, raise
vacancy, vacation
wife, woman
let, hire
library, librarian
win, earn, gain
journey, voyage
policy, police
.UOX OJ dHSlbtB I
.©nioi 6x1^ 6cl oqIb IIlw ©oloxio ijjox:. eqod X .01
.^snoic euioe euj fie^s'iuped eXoojj .XX
.ncoa uox baDT; oi eqori I .StX
• nsfi f)oo8 03 B J^soX Oo ^'X’loa x'lav ma I .(.1
.heau'lnoO ne^lo ^bnoZ .d
.
7 ©bjodt;
,
wobBiia i. ; ci bn&uJ'B «;teXa8B
svX'X'XB ,noqqBXl e3b«X».onjioB ,©aucoa
anXbBS'x t Qou^JoeX e’l&ae ^aoX^OB
aaol ,9BcoI «a8oX bna'ne «noXaeXiSiDOo
aaiBi ^ealn ^oXiual
noiJaoBV .^^ohbobv crxBw
,
©aX^'ievba
nesHcw ,eli^ eojjbo'i^^nX iJneae^xq
©*lXfl ,.t8X a^iBdo tX^BoX
nBl’XincXX iX^b'igII wel B ,wal
oXb^ «n*is© ,nXw XXoa tJbnxiO*i3 tdd'‘iBe ^X^oaX
©3BXCV tX®^'^yoL Xboi .Xbjj^ob
ecXloq tXoXXoq aoaaielaoo .cnod’oaX
'xaxiwoqXxia ,qXxla'i8rn»o
.^nXlXdqSi .3
rballaqeaXxa •^I.^0 l^IiE 00 oia abicw saX-oXXoI exlT
bdaaaq -- Jaaq
Xfinoai-sq
^^nXnnaXq
•xoeaalc»xq
jelup -- i^Xijp
aXciiinoaBQ^
JaeaqoXvveb
'XBeqqBaib
J’nXcqqaeXb
hneblvlt
aas'i'tBClE.©
sone^eXxa
/ ‘ iXe.jjjXo8cJB
. >
0(fBbOJXIiEOOO8
aaanbbB
^fnsrjJ^'iBqa
ooflB'XBeqqB
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beginning exaggeration recommendation
character financial referred
circumstances government remarkable
country grammar responsible
comfortable immediately separate
company independence speech
competitor literature stationery
confidence loose -- lose stationary
conscientious meant thorough
correspondence mentioned weather
correspondent negotiable whether
death — depth occurred where — were
F. Ago -- II y a .
The students are likely to write such a sentence as:
There is five years ago I saw you
instead of
I saw you five years ago.
G. Present Perfect Tense.
The students constantly make such errors as the
following:
1. Our new store has just opened last week.
2. Yesterday I have received your letter.
Such errors are due to the confusion in the use of
the perfect tense and the past tense. It is necessary to point
out that the past tense is used for all actions definitely re-
ferring to past time, while the present perfect tense is used
[to indicate past action continued to the present. In other
/• '
5
aoU-sJ!)n9maoo e-x
fia'X'xe'lt"!
' didja:^^AU 9l
eloieiiwqaoT
w.tjtt'i^qaa
do98c a
i-ifenciiJ-iiJa
li^o'icrid'
3flw
9'19 I» -- 9^0£lw
aoiJ^j3*i033£xo
liJiOflaflll
^nbutmevOxS
ijsfufcia'13
XleJcibeaiici
dondtneqebnl
errxiJ’jB'ieJ-XX
eaoX -- eaooi
ii'xadoi
bsnGXilneJs
9ldaX,^c39n
tdnuooo
A
— K
-;? 4r.‘.
aninrrXsdd
‘leJ'OB'iario
BeoaaXaflSijorEio
\C*lXfllJOO
sida^ToliCoo
^naqiccc
©on9£>Xlnoo
auoiXndXoanoo
eo'neJ&noq atno o
inebnoqa&nioo
rfXqofe -•- d^aefc
. g V XI 03^
^ 9 :
•i
:aii oo;i9j'aea a doije oxinw oX x-^oiil 9*13 aXnQJbuja eo'T
iioi wea I oga a^aox ©vXt al <yiJdT
lo bii9»tanX
.o^B a*xee^ evil uc'^ »^jsa I
.eaneT xndao'i^j. .3
&ciJ OB a-ioTi© rloua feiiaai y.£Xi.j5X3i:co ajflebuXa edT
i
.‘SijXwoXIol
.itjsw XeaX bsnsqo Cb'jI a-Bd e'xoXa'^wen two .X
.'leXXel li/o^ b^vXsoe'i avad i -*
lo Qsu nX noXeuXfiOO on^? oX ©i/5 q'ib aiciia rio<J8
XnXcq oJ" c'leeaaoan aX .©aneJ Xesq odx bna saa^S ctoa't'ieq adtf
-tyi vIorfX.iXleb anoXdoe XXa ncl bsei; aX aanaX Jaaq edX issiJ Xd©
bbiiU bX ©afifeKf Xoatiaq xoasaiq adx oXXrfw ^emix Xai?5Q oX 3nii'Xd.1t
T
"
'leiiXo cl .XnaBx^q ariX cX bsuftXXuoo ncXXoa Xaaq ©XBOXbnX ^
- •!«
&
words, the French perfect tense cannot always be used for the
English present perfect tense because the former often refers
to indefinite past time.
H. For -- To.
It is necessary to point out that in answer to a
question such as the following, What is a fork used for? the
answer must be, A fork is used to eat , not for eat . This is a
very common error.
I. Humorous Errors:
As dictated:
an ocean
I am wondering
industry
individual
another blank
indicate
demand
a year ago
the demand of wine
source
seldom
coming
he caught cold
rocking chair
business is picking up quickly
lay days
AS written :
a notion
I am one drink
in the street
in the vitual
an order blank
in the cat
the man
he here ago
the man of a wing
so us
sell them
come in
he cut coal
roasting chair
business is sticking up
quickly
ladies
^o'l be&u acf e^fiwXe ^onnao 9eno>* Joal-iaq
.'XO«r
ne^lo
rioners BtiS
anej- ^oe’l'xeq J^noae'xq dail^na
• euiti Saisq oJlnilQjbci ol
.oT —
-toi .H
* oi lewens ni Jl-«cli Jx'o ;t-nicq o,^ i'XfiSBooen el Ji . .
'fl
^Ql 3 dJ ,afl-iwoiXoi oHJ hb done ncl^aeop
1
« Bi siriT
-ieejio'l .‘on .J8g_oj_^gn sj ;.,ot ^ ^auai
-isirone
rnejlintw aA
aci^cn n
iiiilajb ono i2^s I
J'se'iJa 9ftJ fU
liiu^lv edj cl
iHiild lebio no
^00 QiU nl
neii s^ii^
osii 9led eri
3iilw a lo dam edd
ec 08
‘Eeaj- Ilea
nl ©iLoo
looo J-ijo e»l
•xlario aalJ-aaoi
Q.W ^ijIadIjs ;3 1 eaonlewd
XX^olnp
QalJboI
•>s^
>•!**
.‘lOT'ie nociflj.oo ’^tsv
Js'ic'x'xS auo'ioiOjjH
.1
• a A
,
noeoo ao
anl'ieJbfiow ao I
ISUM viibcl
ilnsid leridoco
©Jsolbnl
bnsaeb
030 nao^ a
snlw lo bnsceJb
ooiuoa
OioMea
3fllicoo
bloo ,td3uao an
•xlono 3^1^001
-J-'.V
^.'1
0&
'•.ll
YXiolup qu aniioiq al aaenleod
r. ’ %
’
*
J^W
>^r* Mr^kLm a^sb ^aX
•f vV
..fei
.
. Jj
AS dictated AS written
baseball pants bat ball pans
columns of fire Columbus fire
Q-an
Si
' MW:.'! 'L
hi - * •
.-<.ssi
j«a J*,
L'iOO" ^
dnuq. XlBd JBfif
6^11 au<iiuulo6
fp-
.
I*
a^OBq IlBcTeaBd
'•’• 4^: I ‘' •• -c’'^
^ 5f^ ^
.i:-^ ©*111 iQ axiBWlo®
ri-v
^
-t '*VSf
> _>'V^
•-'
.
-^A
M'
A.
i%t ‘
\
‘v 'v
agsg-tfvi
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PART IX. - Summary.
It is true that for a long time in the past, English
has been closely allied to French, .but in spite of this,
English must be considered a Teutonic tongue, separate and dis-
tinct from the Romance languages. Merely because there are
many words in English which are derived from the French, it
does not alter the very great difference in their basic struc-
tures. It is interesting, however, for the student of English
to trace the history of these two languages and the relation-
ship of the one to the other through many centuries, and to
realize that the influence of either is still felt upon the
other, particularly in Canada. Whereas, hov/ever, historians
generally emphasize the influence of French on English, not
much consideration has been given to the influence of English
Ion French. But the resident of French-Canada recognizes this
situation very keenly because of the bilingual status of the
Dominion.
English is, of course, spoken by the majority of
Canadians. Naturally such a condition seriously affects the
standing of French, notwithstanding the large population of
I
Franco-Canadians in the extensive province of Quebec and their
insistence upon cultivating their own tongue in preference to
another. Will the time ever come here when the language used
by the greater number of the people will completely supplant
and dominate that of the minority? History shows that the con
quering nation imposes its language upon the conquered. Will
. Y'lfttnicue .XI TflA*!
eiivt cil sffiXcf and £ lol eursJ Bi il
,aini lo ©Jlqa ni J^ud
.
,£Lont?T:'i c.J f)dXXa \;Xs8do n»©d axuS
jt»na tJ^iiTCjsqaa .oijgaod oXnodusT 6 X^neManco ©d ieum rieiXatiS
a*i» e*x9iU ©atjjioacf x-to*i9i4 .aesBuariBX ©ci^i^oH €cl& mo’ll donIJ’
dX ,aDfisn'i orij monl 59vX*iet eia nduw daXXanS nl atnow X‘''^
-GunJ a oXevq 'iXsdJ nX oond-iellXt ^ae-ia x'^sv add no-tXa ion aoob
ifaXXana Ic ini^buia tidii 'lol ,'XcVi>'.vcn ,3nXiaanQini ai il .b^'tjj#’
-iioXiden edi Xna sea^jJaiiaX cwj easrii lo 'i'xoiaXd aili ©oani oi"]
oi fcna ,89X'rjjixx90 xnism d^ijcncii lenio ©ui oi eno srii Ic qXda
©di noqu iX©l XXlie al nsriiX© lo ^aneullal ©di ifuii
anjlnoiald .nsvoworf ^daetefTTr .fitjsnaO d \;X*iBXjjcii'i®iq ,'i©aio
ion .deXIana no dons-r^ lo ©onauXlnX ofii ©aXaaiiqiii© x-^XsTvn&a
riaZIaaa lo ooneuXlnX ©di oi iitvXa ne©d 8«d ncXisnefeXanco donii
aJLfii gosXnat'O-i aXansD-doner:'^ lo in©X>iQ9*i adi iuS .donc»‘i'5 r.o
edi lo sjji"aia Xr-uaniXXd ©rf^ lo eauBoed \Xn©©d ncXianiia
.noInXcoG
lo siis \,<S neiloqa .eaiuoo lo ,eX daXX^nS
©iii aiDollfi xXauoXnaa noiiX£>noo s dooa \;IX£iuiBii .uflalbanaO
lo ncXijtiXuqcq ©3'xd ©di ^nlonaiadilAion ,donon'I Ic snXbn£da
darii bn© ooasup lo ©onivonq ©vlsciwix© edi nX ansXdanEO-coflfc'i'?
/
oi ©ononelsnq nX eugnoi nwo nXa<{i ^nljavXiXuo noqu ©onaiaXanX
beau 93si;3iiaX ©iii n©nv» ©isd ©moo *iev© ©oiXi ©di XXXW .nadicaB
inaXqqna ^XoiaXcmoo XI Xw ©Xqoaq ©di lo 'ledmia laiao'ia adi \4
-floo odi indi awoda 'fiojaXH "io isdi ©isaXmob boa
XXXT ,b©neopnoo ©di noqu ©sau3nflX aiX aaaoqmX noXisn snXnaup
CiE
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the situation in Canada prove to be an exception? Is it not
natural for a people to rebel against being forced to acquire
the tongue of a victorious race? The French-Ganadian is not
averse to learning English, but he does not wish to acquire
the language by ceasing to cultivate his ovm tongue. He will
never relinquish his allegiance to his own speech.
The question of teaching English in French-Canada by
means of grammar is of great interest. The Franco-Canadian
stresses the necessity of using much practical conversation in
his attempt to learn English, but he never fails to bring up
the question of grammatical construction in his study of
English. Undoubtedly he approaches the language in this way
because of the important place grammar occupies in his maternal
French
.
So the teacher of English in Q,uebec must be prepared
to explain many constructions which he would never be called
upon to do in a school where he teaches his language to his own
people. If a person wants to know how little he really knows
of his own speech, let him try to teach it in French-Canada.
He will have an entirely different understanding of the tongue
of his ancestors. Among many of the surprises which av/ait him
will be the discovery of hov^ illogical English is. But the
teaching of English in a foreign land will also teach him to
love and respect his language more than he could ever possibly
have done without such an experience, while at the same time it
will teach him to exercise tolerance toward those of another
race.
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